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FB2400 Economics I was a core course for hundreds of BBA students in the Faculty of Business at the City University of Hong Kong. The aim of the course was to equip our BBA students with essential microeconomic concepts and ultimately to enable them to apply what they learn in class to their daily activities. The methodology we adopted during semester A of 2006/2007 to achieve this goal was the outcomes based teaching and learning (OBTL) approach developed by John Biggs. To facilitate the OBTL in this large class, we used Biggs’ Presage-Process-Product (3P) Model to orient the teaching and learning of it. 

The 3P model developed by Biggs (Biggs, 1992) consists of the stages of presage, process, and product. Presage concerns students’ background and instructors’ preparation before students’ learning takes place. Process relates to learning activities and strategies while learning is in progress. Product refers to the outcomes after learning has occurred. This model has not only provided a logical and logistical framework for organizing the OBTL of FB2400, it has also provided a conceptual framework to render the teaching and learning complexity more understandable and manageable. 
Presage of FB2400 

Based on the survey conducted during the first week of the semester and our observations, we found that 61 percent of our 842 students had some prior knowledge about economics before entering the BBA programme, whereas the remaining 39 percent did not have any formal training in economics. Most students with prior knowledge lacked depth in their understanding of economics. In secondary school, they had learned a large number of concepts in economics but they had yet been able to look at the concepts in a holistic way.

With our students’ background in mind, we decided to offer a course that can help students learn a small (but absolutely essential) set of microeconomic concepts deeply and holistically, and apply them to real life situations. These formed our students’ intended learning outcomes (ILOs). Table 1 summarizes our teaching preparation for the course. 

We adopted a mixture of large group interactions (lecture) and small group interactions (tutorial) to facilitate the students’ attainment of the ILOs. We tailor-made the following teaching materials targeting the ILOs:
(i) A student’s guide to outcomes based teaching and learning (OBTL) of FB2400 Economics I: Introduce OBTL to students at the beginning of semester A, and set the stage for OBTL in FB2400. 
(ii)
Concept maps (in PowerPoint slides): Develop students’ ability to synthesize concepts. 
(iii)
Microeconomics: A Synthesis: A textbook written for students with or without prior economics knowledge in economics. It provides students with details and depth in identifying, analyzing and synthesizing concepts. 
(iv) Real-world case studies: Develop students’ ability to apply concepts to daily life.

Table 1. Teaching Preparation for FB2400 Economics I
	Teaching & Learning 

Design 

(Based on Students’ Learning Outcomes, i.e. OBTL)
	Teaching & Learning Objectives
	Intended Learning Outcomes (ILOs)
· Identify, outline, analyze, and synthesize concepts

· Apply concepts to real life situations

	
	Teaching & Learning Activities (TLAs)   
	Tailor-made

Teaching & Learning Materials
	· A Student’s Guide to OBTL of FB2400 

	
	
	
	· Concept Maps (in PowerPoint) 

	
	
	
	· Textbook Microeconomics: A Synthesis 

	
	
	
	· Real-world case studies

	
	
	Teaching & Learning Interactions
	· Lectures (large groups)
· Tutorials (small groups)

	
	Assessment Tasks (ATs)
	· Formative & summative assessments

· Real-world case studies, Tick and Learn, and Reflect and Learn

	Dual 

Feedback Systems
	Teaching Feedback System
	· Student surveys, teaching evaluations, and reflective notes from students

	
	Learning Feedback System 
	· Tick and Learn, and Reflect and Learn



The major assessment tasks were “Tick and Learn” and real-world case studies. The “Tick and Learn” contained short conceptual questions used to assess students’ ability to analyze and synthesize concepts. Real-world cases extracted from newspaper articles were used in final examination to assess their ability in applying the concepts to current economic issues.


We had also devised two feedback systems to monitor the progress of teaching and learning. The teaching feedback system used surveys and a teaching evaluation questionnaire to collect students’ feedback on our teaching practice. The learning feedback system required students to attempt short conceptual questions in the weekly “Tick and Learn”. This provided continual feedback on their understanding of the economic concepts on a regular basis. In the middle of the semester, we asked students to complete the “Reflect and Learn” that gave students an opportunity to reflect on their learning process during the first half of the semester and identify ways to improve their learning in the remaining semester.

Process of FB2400 


The course focused on the synthesis and application of concepts. We used both large group (lecture) and small group (tutorial) modes to facilitate students’ attainment of these ILOs. The purpose of lectures was to impart concepts and their uses in the real world. The purpose of tutorials was to complement or support lectures through small group teaching and learning activities. 
Product of FB2400

The product of FB2400 consists of examination results and qualitative feedback from students and teachers on intended learning outcomes and other related matters. At the end of the semester, the assessment results showed that about 75% of the students can identify, analyze, and synthesize concepts; and apply them to the real world. Feedback from students and teachers showed that students were able to synthesize economic concepts and apply them to the real world. 

“When I read the newspaper, I would try to analyze the news with economic theories” Chan Sing Fan, BBA-Finance-1.

Students’ feedback also showed that they had attained some learning outcomes other than synthesis and application, for example, learning to learn and using mind map.
“Making a mind map can help me link up  different concepts” Yan On Chi, Yvonne, BBA-Accountancy and Management Information Systems-1.

Using students’ feedback to improve the course

Based on students’ comments collected using the dual feedback systems, we will revise the textbook, Microeconomics: A Synthesis, and introduce an “Essay Writing Project” to improve the teaching and learning of FB2400 in 2007/2008.
A summary of our major teaching efforts


Table 2 summarizes our major efforts to facilitate the teaching and learning of the large class of FB2400.
We had  
(i)  used Biggs’ Presage-Process- Product (3P) framework to model and orient/guide the teaching and learning of FB2400 based on students’ learning outcomes.
(ii)
used Biggs’ outcomes based teaching and learning (OBTL) to align intended learning outcomes (ILOs), teaching and learning activities (TLAs), and assessment tasks (ATs). 
(iii)
tailor-made teaching materials targeting the OBTL of FB2400. 

(iv)
devised a dual feedback system to monitor and improve teaching and learning of FB2400. 
FB2400 (Economics I) Teaching Team – To-Ming Ho, W.H. Ho, Peter W.S. Jor, Vivian W.C. Lei, and Ryan K.L. Man, Department of Economics and Finance
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My Experience in Using OBTL
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I first heard about outcomes based teaching and learning (OBTL) two years ago. At that time, I felt that it was just a small step from what we had been doing all along. It is because most of us, the lecturers, would have in mind what we want our students to get from a course. With OBTL, we simply have to explicitly specify the “course intended learning outcomes” – the set of skills and knowledge that we want students to acquire from a course. Thus, I tried to experiment with OBTL a little bit in semester A of 2006-07. In particular, I tried to re-write the course syllabus EF 5342 (Monetary and Financial Systems), a course that I have taught for more than 5 times, by writing down the course intended learning outcomes. Once I began to do so, I noticed that the exercise really forced me to think more carefully about exactly what skills and knowledge that I wanted my students to get from the course. From the perspective of a lecturer, I found such clarity and precision very useful in guiding us design and structure a course in three aspects. 


First, we can evaluate how effective and efficient are the course materials in helping students achieve the course intended learning outcomes. From time to time, we may fall into the trap of spending too much time on the materials that we are personally interested in and too little time on materials that can really help students develop the set of skills and knowledge that we would like them to develop. Thus, a clear set of course intended outcomes can help us stay focus with respect to the choice of course materials. 


Second, we can evaluate what kind of teaching and learning activities are the most efficient and effective in helping students achieve the course intended learning outcomes. Quite often, after we have taught a course several times, we may have the tendency to keep things as they are and do not venture out to try new teaching and learning activities, for example, in-class discussion and group exercise. A clearly stated set of course intended learning outcomes can serve as guidelines to evaluate how effective and efficient are various teaching and learning activities in helping students achieve the outcomes.


Third, with a clear set of intended learning outcomes, we can design the assessment scheme and examinations that specifically evaluate how well students have achieved the intended learning outcomes.


Thus, a clear set of course intended learning outcomes is a set of well-defined targets. It can provide us guidelines as to how to design and structure the course in such a way that helps students achieve the outcomes more effectively and efficiently. Students, on the other hand, will know in advance what knowledge and skills they are supposed to obtain in a course, what kind of teaching and learning activities are used to help them acquire such skills and knowledge and how their works will be assessed.
Dr. Claudian Kwok (Director of MSc Programmes and Senior Teaching Fellow, Department of Economics and Finance)

Some observations on OBTL
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The advantages of OBTL are emphasizing the articulation of teaching & learning objectives; promoting the alignment of teaching and learning activities with ILOs; improving the accountability of both students and instructors; and facilitating coordination across courses in the same academic unit. However, empirical/clinical evidence on the effectiveness of OBTL should be established.
Dr. James Wang (Associate Professor, Department of Economics and Finance)


來自北京的教授分享她對OBTL的觀察和感受
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作為一個有着將近20年教齡的大學教師，2006年9月我來到了香港城市大學商學院經濟及金融系，開始為期半年的訪問研究工作。在來香港之前，我就已經聽說城大正在本科生的教學中推廣“成效為本教與學”（outcomes based teaching and learning, OBTL）的教學方法，也到網上搜尋了一些關於OBTL的信息，但是畢竟那些都是“紙上談兵”，究竟OBTL是一種怎樣的方法？它與我們現在正在使用的教學方法有什麼不同？這種方法對教師和學生有什麼樣的意義？對於基礎性的理論課程也適用麼？這些都是我非常希望得到解答的問題，所以很期待能夠在城大選聽一兩門使用這種方法教學的課程，和授課的教師以及聽課的學生進行直接的溝通，以學生的身份參與完整的授課過程，又能以教師的視角體會教與學的差異和互動，真的是非常有意義的事情。

到城大後，我很快就鎖定了目標：Dr. Ho To Ming講授的《EconomicsⅠ》（FB2400）。因為我在北京對外經濟貿易大學（University of International Business and Economics UIBE）也一直講授這門課程，同樣也是針對一百多位學生的大課堂，而更重要的是Dr.Ho正好從這個學期開始採用OBTL方法教學，這正是我了解和學習OBTL的很好的途徑。
通過兩個多月的聽課和交流，結合自己多年的教學經驗，我對城大和經貿大學的教學方式和教學理念作了一個簡單的對比，得到了以下的一些結論：

從教學方式上來看，首先，城大的課堂講授比較重視內容之間的相互關係，盡量採用多種手段使學生從總體邏輯上了解各章節之間的關係，強調知識體系的完整性﹔在講授內容上很重視圖形推導，使用先進的教學工具十分清晰而具體地展示曲線的形成及其相互關係，使學生能比較直觀的理解幾何圖形的經濟學含義﹔在教學方法上，非常注重理論與實際的結合，使用了大量報刊、圖片甚至教師自己拍攝的照片中所記載的具體事例說明抽象的經濟學概念和原理，不僅使學生了解經濟學理論，更重要的是學生們學習到從經濟學的角度看待日常事物，用經濟學的邏輯分析日常現象的方法，激發了他們學習經濟學的興趣，同時也提高了他們對理論的運用能力。
其次，課後的輔助環節對課堂教學的補充作用很充分。學生課後要仔細閱讀教材和參考書才能順利完成課程的學習，學生在專門的小班習題課上完成作業並由助教解答疑惑，這樣也就保證了大課講授的過程中可以有比較多的時間解決重點和難點問題。
第三，在成績評定中，對學生的考核貫穿在整個學習過程中，採用多種形式、多次考核的方式，從經濟現實中選擇考題，既能夠真實地反映學生對理論內容的理解程度，也能夠反映學生們將理論用於現實經濟問題分析的能力，可以對學生達到學習成效的程度作出較好的考察。
最後，教學中採用OBTL方法，Dr. Ho在上課之初就給學生發了一份內容詳盡、圖文並茂的資料 (A student’s guide to outcomes-based teaching and learning (OBTL) of FB2400 Economics I)，讓學生了解OBTL方法、教學的總體要求、達到這些要求的方式和途徑、成績評價的基本構成等，使得初次接觸經濟學的學生對這門課程的教學要求心中有數，不至於在學習一開始就陷入茫然之中。以後，在每一章的學習材料中除了介紹主要內容之外，更是使用了一系列動詞，如define、derive、show、analyze、identify、apply等的學習成效（outcomes）提出具體要求。這樣的做法雖然增加了教師的工作量，但是對學生卻很有好處，和我交流的學生都認為這樣的要求非常具體明確，便於理清龐雜的內容，有針對地預習和復習以及自我檢測學習的成效。
作為教師，並不會在意自己所增加的工作量，只要能夠提高學生的學習效率，更好的實現其學習目標就是最大的快樂。我從Dr. Ho的工作中看到了這一點，也從助教、EF系管理人員以及城大的所有職員的工作中看到了這一點。   
北京對外經濟貿易大學副教授施丹,
香港城市大學經濟及金融學系訪問教授


“This course provides me with a good learning environment of OBTL, which can motivate me to learn … I gain a lot of valuable knowledge not only from the textbook, but also from the lecture and tutorial, which introduced me to explore the real world cases.” Peng Junyan, BBA-Accountancy-1.

“In semester A 2006/07, the FB2400 implemented outcomes based teaching and learning (OBTL) and it helps improve my performance significantly. It expresses course aims and topics as outcomes students are intended to learn. The learning assessments are effective in estimating my attainment of the outcomes… I can get a good result because the teaching team set good guidelines and I follow.” Pang Wing Shing, BBA-Financial Engineering-1.
“The style of lecture is a little different from other instructors’, which is to leave some time for us to think and discuss. I like it very much since FB2400 is a course which involves more thinking and evaluation (higher ILOs) than other courses ... many creative ideas actually come out of our discussions.” Chen Chen, Colin, BBA-Accountancy-1.




Orientation:

· Three I’s Gathering (for JUPAS applicants), 26 June 2006
· First Mentor-Mentee Meeting, 17 August 2006
· EF Departmental Student Orientation 2006, 1 September 2006
· Welcoming Party for Freshmen and New Teaching Staff, 13 September 2006
Learning Support:
· Asia Society Annual Dinner (with Prof. Lawarence H. Summers), 18 September 2006

· Moon Festival Celebration with Non-Local Students, Kau Sai Chau Public Golf Club, Sai Kung, 7 October 2006
· Staff-Student Consultative Meeting, 16 October 2006

· Banquet in CityU (with EF Student Representatives), 3 November 2006

· Hiking in Expedition, 12 November 2006

· Tea with Supplemental Instruction (SI) Leaders, 29 November 2006
· Lunch with foundation year students, 5 February 2007
· Spring gathering with parents of foundation year student, 17 March 2007
· Conference on Investment Risk and Wealth Management, 18 March 2007

· Asia Society Spring Gala Dinner Sharing (with Prof. Robert Mundell), 3 May 2006

· BBA Finance Graduation Dinner, 21 May 2007

· BBA EF Graduation Dinner, 25 May 2007
· Study Tours to Shandong, Sichuan and Hubei (joint collaboration with Chinese Civilization Center), Summer 2007

· Student Exchange Programme 2006/2007

· “Books Give Us Wings” Programme, Semester B, 2006/2007

· Mentoring Programme 2006/2007
· EF Whole Person Development Award Scheme 2006/2007
· Supplemental Instruction (SI) Scheme (FB2400, Semester A, 2006/07; and FB2401, Semester B, 2006/07)

Career Preparation:

· Winter Internship – Money Concept Co., 27 December 2006 to 13 January 2007

· Summer Internship – Money Concept Co., 11 June to 29 June 2007
· Industry/Academia Collaboration on Nurturing Financial Talent Series IV: Business Students Shadowing Attachment Programme, Attachment at Lingnan University, 13 April to 2 May 2007

· Industry/Academia Collaboration on Nurturing Financial Talent Series IV: Business Students Shadowing Attachment Programme, Attachment Sharing Session at Lingnan University, 4 May 2007
· Career Seminar – Career in Investment Banking, 23 October 2006

· Career Talk by AMTD Financial Planning Company, 24 October 2006

· Career Advice Programme (by Mr. Franko T.L. Wong), Semester B, 2006/2007

· AIA Financial Planner Internship Programme 2006
· Internship Programmes 2006/2007 organized by EF (Hebei Baofeng Wire and Cable Co. and  Money Concept Co.), Faculty of Business (FB3800), and Student Development Services
Alumni:

· Dinner Sharing: “How we landed our first jobs after graduation?”, 26 October 2006
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